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Soldiering as a Career:
A Civic Duty?

Lesson plan author: Jonathan McClintock, Henry Clay High School
Intended grade level: 8"

Number of students: 25-30

Major content: U.S. History

Unit: Adaptable

Lesson length: 1 class period (50-55 minutes)

Context

e This lesson relates to broad goals of teaching students about the experiences of individuals serving in our
military and on women'’s history; an emphasis is placed on teaching students how to use and analyze
primary sources. The lesson uses a micro-history approach to exemplify broader historical and civic themes.

e Students do not have to have any prior historical knowledge of the time period, but lessons in civics on the
rights, responsibilities, and duties of citizens would be helpful.

e Students may have difficulty with reading the primary sources in their original format, therefore
transcriptions have been provided.

e The content of the lesson connects to what many students may be starting to consider-- their future
careers. It also connects to simple notions of excitement, economic stability, and duty.

Learning Objective(s)
e Students will be able to understand the difference between rights, responsibilities, and duties.

e Students will be able to interpret and analyze several primary source documents.
e Students will be able to use their interpretations and analyses to complete a graphic organizer.
e Students will be able to use evidence from primary sources to make informed arguments.

Standards

$S-08-1.3.2

Students will explain and give examples of how, in order for the U.S. government to function as a democracy,
citizens must assume responsibilities (e.g., participating in community activities, voting in elections) and duties (e.g.,
obeying the law, paying taxes, serving on a jury, registering for the military). DOK 2. This lesson focuses on the
career of a woman who joined the military upon completion of nursing school, was discharged, re-enlisted after
World War 1 began, and ended up as a career soldier. Students will examine the factors and consequences of career
soldiering as a civic duty.

$S-08-5.1.1

Students will use a variety of tools (e.g., primary and secondary sources) to describe and explain historical events
and conditions and to analyze the perspectives of different individuals and groups (e.g., gender, race, region, ethnic
group, age, economic status, religion, political group) in U.S. history prior to Reconstruction. DOK 3. This lesson
teaches students to utilize primary sources to explain behavior of people in history. Though the lesson is situated in a
later time period in U.S. history, the skills taught can be applied to pre-Reconstruction history as well.

§S-08-5.1.2



Students will explain how history is a series of connected events shaped by multiple cause-and-effect relationships
and give examples of those relationships. DOK 3. This lesson is designed to give students a multiplicity of primary
source documents representing seemingly disparate events in the life of a U.S. citizen. Upon completion of this
assignment, students will be able to use historical thinking skills and strategies to see the connections between those
events and to understand how they shaped her personal history.

CCSS.ELA-Literacy.RI.8.1

Cite the textual evidence that most strongly supports an analysis of what the text says explicitly as well as
inferences drawn from the text.

CCSS.ELA-Literacy.R1.8.4

Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and
technical meanings; analyze the impact of specific word choices on meaning and tone, including analogies or
allusions to other texts.

CCSS.ELA-Literacy.RI.8.9

Analyze a case in which two or more texts provide conflicting information on the same topic and identify where the
texts disagree on matters of fact or interpretation.

CCSS.ELA-Literacy.RH.6-8.1

Cite specific textual evidence to support analysis of primary and secondary sources.

CCSS.ELA-Literacy.RH.6-8.2

Determine the central ideas or information of a primary or secondary source; provide an accurate summary of the
source distinct from prior knowledge or opinions.

CCSS.ELA-Literacy.RH.6-8.3

Identify key steps in a text's description of a process related to history/social studies (e.g., how a bill becomes law,
how interest rates are raised or lowered).

CCSS.ELA-Literacy.RH.6-8.4

Determine the meaning of words and phrases as they are used in a text, including vocabulary specific to domains
related to history/social studies.

CCSS.ELA-Literacy.RH.6-8.5

Describe how a text presents information (e.g., sequentially, comparatively, causally).

CCSS.ELA-Literacy.RH.6-8.6

Identify aspects of a text that reveal an author's point of view or purpose (e.g., loaded language, inclusion or
avoidance of particular facts).

CCSS.ELA-Literacy.RH.6-8.7

Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other information in print
and digital texts.

CCSS.ELA-Literacy.RH.6-8.8

Distinguish among fact, opinion, and reasoned judgment in a text.

Resources, Media and Technology
e Included materials:

e Copies of primary source documents; copies of graphic organizer.

e Resources:

o MSS 118 Nena Shelton papers, Kentucky Historical Society archives; some of the primary sources are
digitized and can be found at http://history.ky.gov/research-genealogy/
Visual Thinking Strategies (http://vtshome.org/)
Reading Like a Historian (http://sheg.stanford.edu/)
Common Core State Standards Initiative (http://www.corestandards.org/ELA-Literacy/RH/6-8/)
Kentucky Department of Education/Every Child: Proficient and Prepared for Success
(http://education.ky.gov/curriculum/docs/Pages/CCA-version-4.1.aspx)
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http://www.corestandards.org/ELA-Literacy/RI/8/1/
http://www.corestandards.org/ELA-Literacy/RI/8/4/
http://www.corestandards.org/ELA-Literacy/RI/8/9/
http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/5/
http://www.corestandards.org/ELA-Literacy/RH/6-8/6/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/8/
http://www.kyhistory.com/cdm/search/searchterm/MSS
http://www.kyhistory.com/cdm/search/searchterm/118
http://www.kyhistory.com/cdm/search/searchterm/Nena
http://www.kyhistory.com/cdm/search/searchterm/Shelton
http://www.kyhistory.com/cdm/search/searchterm/papers
http://history.ky.gov/research-genealogy/
http://vtshome.org/
http://sheg.stanford.edu/
http://www.corestandards.org/ELA-Literacy/RH/6-8/
http://education.ky.gov/curriculum/docs/Pages/CCA-version-4.1.aspx

Instructions

Visual Thinking Strategies (VTS) and Reading Like a Historian (RLH) activities will meet diverse populations and will
activate prior knowledge. A lesson extension will provide for students identified as gifted/talented and a wide range
of primary sources will enable all students to achieve.

1. 2 minutes—Bell-ringer pop quiz on the difference between the rights, responsibilities and duties of US
citizens. Without any discussion, give students a copy of the quiz and ask them to complete it based on
what they already know, or think they know.

2. 5 minutes—Collect and discuss results by focusing on additional examples of the differences between
rights, responsibilities, and duties, but segue into the relationship between them. As students begin to
grasp the concept that duties are not obligatory, ask them to consider what could motivate someone to
voluntarily perform a duty. Tell the students that they will be learning how historians use archives and
historical ways of looking at and reading primary sources to learn about the past and to draw connections
with the present. Finally tell them that they will be using the skills of historians in order to try figuring out
what made a woman from Lexington, Kentucky decide to join the military, not once, but twice.

3. 15 minutes—VTS with Primary Sources 1 and 2 [see resources for more information on how to implement
VTS]; the first as an example, the second as a class exercise.

4. 30 minutes—RLH in groups of teacher’s choosing. [If students do not already know the differences between
a primary and a secondary source, now would be an ideal time to briefly discuss them.] Distribute copies of
Primary Sources 4-10 (or more if needed), one source per group. Note—the Primary Sources are not
presented in chronological order. Distribute copies of the graphic organizer. Use RLH strategies to help
students complete Primary Source 3 on their worksheet. Tell students to copy the questions from the
PowerPoint to their worksheets, but to discuss and complete their answers in groups. Depending on class
size, the teacher may want to use only a few of the documents; extras have been provided for block-
scheduling classes. The teacher should use their own judgment when selecting primary sources to use; a
variety has been selected based on ease of interpretation, from clear to complex.

5 minutes—Worap-up discussion and exit slip; as a whole class, ask students to discuss the reasons why they
think Nena Shelton joined the military. Ask them to find common threads, themes, or categories into which
the documents can be placed. Finally, ask students to complete the following prompt on a slip of paper, or
on their worksheets: “Write three arguments stating why citizens of the US choose to fulfill their civic
duties.”

Accommodations

G/T students may be asked to figure out the purchasing power of Nena Shelton’s pay in 2014 dollars; online
inflation calculators are useful.



Assessment Plan

Objective / Assessment Organizer

Objective Number Type of Assessment

Description of
Assessment

Adaptations/
Accommodations

1 Formative Bell-ringer pop quiz Extra time for students with
IEP’s

2 Formative Teacher observation of VLT Extra time for two students

and RLH participation with IEP’s

Paraphrasing; prompting

3 Summative HTS Chart Worksheet Extra time for two students
with [EP’s
Partial completion
Paraphrasing; prompting

4 Summative Exit Slip Extra time for two students

with IEP’s
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Primary Source 4

Soldiering as a Career: A Civic Duty? 8 Kentucky Historical Society




Primary Source 5




Primary Source 6a
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Primary Source 6b
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Primary Source 6¢

Soldiering as a Career: A Civic Duty? 12 Kentucky Historical Society




Primary Source 7

Soldiering as a Career: A Civic Duty? 13 Kentucky Historical Society
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Primary Source 8b




Primary Source 9

Soldiering as a Career: A Civic Duty? 16 Kentucky Historical Society




Primary Source 10
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Primary Source 11a

Soldiering as a Career: A Civic Duty? Kentucky Historical Society




Primary Source 11b

Soldiering as a Career: A Civic Duty? Kentucky Historical Society




Primary Source 11c

Soldiering as a Career: A Civic Duty? Kentucky Historical Society




Primary Source 12




Primary Source 13

‘The Kind Ladies of Ky.”: Civil War Prisoners of War 22 Kentucky Historical Society




Primary Source 14

‘The Kind Ladies of Ky.”: Civil War Prisoners of War 23 Kentucky Historical Society




Student Name:

Document Name:

Historical Thinking Skills

Questions

Student Answers

Sourcing
(before reading)

Contextualization

Close Reading

Corroboration




Reading like a Historian

e Sourcing

e Contextualizing
e Close Reading
e Corroborating

Sourcing questions:
When was the document written/produced?
Who produced the document?
What is the author’s point of view?
Is the source believable?

Contextualization questions:
What else was going on when the document was produced?
What was it like to be alive at this time?
What things were different? What things were the same?

Close reading questions:
What claims does the author make?
What evidence does the author use to support those claims?
How does this document make me feel?
What words or phrases does the author use to convince me he/she is right?
What information does the author leave out?

Corroboration questions:
What do other pieces of evidence say?
Am | finding different versions of the story? Why or why not?
What pieces of evidence are most believable?



